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ABSTRACT 

This study explore how Arabic khatabah learning is perceived contributes to the students’ self-efficacy 

from the perspective of Albert Bandura’s social cognitive theory. The study aims to explore the learning 

strategies, experiences, and psychological processes that may support students in building confidence in 

Arabic public speaking despite limited linguistic proficiency. A qualitative case study design was 

employed involving students and lecturers in the Arabic Language Education Department at Universitas 

Negeri Malang. Data were collected through observation, semi-structured interviews, and documentation, 

and analyzed interactively through data reduction, display, and conclusion drawing. The findings suggest 

that students’ self-efficacy may be shaped through interconnected reflected reflected in Bandura’s 

dimensions of attention, retention, reproduction, and motivation. Students reported gaining confidence 

through activities such as observing speech models, organizing and processing language information, 

repeated speaking practice, social reinforcement, emotional regulation, and the use of digital media and 

artificial intelligence tools such as ChatGPT. The findings suggest that students' self-efficacy may not be 

solely associated with Arabic proficiency but is perceived to emerge through gradual speaking 

experiences, supportive learning environments, and repeated exposure to speaking situations. The novelty 

of this study lies in examining Arabic khatabah learning and students' self-efficacy through a social 

cognitive lens, offering theoretical insights into Arabic language learning and practical considerations for 

designing interactive and process-oriented speaking instruction. 

Keywords: Arabic Khatabah Learning, Student’s Strategies Learning, Development of Self Efficacy, A 

Social Cognitive Perspective of Albert Bandura 

 

 مستخلص البحث
 البحث   نظرية المعرفية الاجتماعية لألبرت باندورا. وتسعىب  تنمية الكفاءة الذاتية لدى الطلابل طابة اللغة العربية  الخاستكشاف الكيفية تعلم  البحث    هدفي

  .رغم محدودية كفاءتهم اللغوية  أمام الجمهورالإلقاء    فيبالنفس    استراتيجيات التعلم والخبرات والعمليات النفسية التي تساعد الطلاب على بناء الثقةلكشف  
 ت تم اختيار  .مالانج الحكوميةامعة  بج  قسم تعليم اللغة العربيةب  طلاب ومحاضر واحدعشر    بتصميم دراسة الحالة، وشارك فيها  منهجيا نوعيا  تستخدم البحث

 تجارب التعلموهذه   .تجاربهم التعليمية   خلالواستعدادهم    عروض النطق العربيو   المشاركين بشكل هادف بناء على مشاركتهم الفعالة في أنشطة تعلم الخطبة
تعليمية من    ينالمشارك  اختارت وهوبرمان .  خلفيات  لمايلز  التفاعلي  النموذج  باستخدام  البيانات  تحليل  ورسم يعني    تم  البيانات،  وعرض  البيانات،  تقليل 
تتشكل من خلال عمليات مترابطة  أظهرت النتائج أن الكفاءة الذاتية لدى الطلاب.  وملاحظات والوثائق الداعمة  ت شبه المنظمةالمقابلااجات من الاستنت

من    الانتباه، والاحتفاظ، وإعادة الإنتاج، والدافعية. وقد أفاد الطلاب بأنهم اكتسبوا الثقة  وهي  باندورا  تنعكس في الأبعاد الأربعة للنظرية المعرفية الاجتماعية
ت، والاستفادة من ملاحظة النماذج الخطابية، وتنظيم المعلومات اللغوية ومعالجتها، والممارسة المتكررة للخطابة، والتعزيز الاجتماعي، وتنظيم الانفعالا الأنشطة
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بل بوصفها نتاجا يتطور تدريجياً من خلال الخبرات  وية  بمستوى إتقان اللغ  كما تشير النتائج إلى أن الكفاءة الذاتية لدى الطلاب لا ترتبط.  الوسائط الرقمية
وتتمثل جدة هذه الدراسة في تناول تعلم الخطابة العربية .  ةالمتراكمة في ممارسة الخطابة، وبيئات التعلم الداعمة، والتعرض المتكرر للمواقف التواصلية والخطابي

ة، ويطرح اعتبارات تطبيقية  وتنمية الكفاءة الذاتية لدى الطلاب من خلال عدسة النظرية المعرفية الاجتماعية، بما يقدّم إسهامات نظرية في مجال تعلم اللغة العربي
 .يمية المتدرجةلتصميم تعليم تفاعلي قائم على العمليات والتجارب التعل 

 .: تعلم الخطابة العربية، استراتيجيات تعلم الطلاب، تنمية الكفاءة الذاتية، النظرية المعرفية الاجتماعية لألبرت باندوراالكلمات المفتاحية
 
 

INTRODUCTION 
In Arabic language learning at the university level, speaking skills (mahārah al-

kalām) are considered one of the essential competencies that need to be developed 

because they are closely related to students’ ability to express ideas, interact, and speak 

publicly in Arabic.(Faryat, 2025, p. 70  ;Zubair, 2026, p. 68)One of the speaking-learning 

practices commonly implemented in Arabic language education is khatabah learning. 

This form of learning not only trains students’ linguistic competence, but also enhances 

develops public speaking confidence , self-control, and communication 

skills.(Hanifansyah & Solehudin, 2024, p. 144)  

However, Arabic khatabah learning in higher education continues to present 

significant linguistic and communicative challenges for many student  (Lubis et al., 2022, 

p. 23). These challenges include limited communicative competence, inadequate 

vocabulary mastery, difficulties in spontaneous speech production, and anxiety during 

public speaking activities (Ismail et al., 2023, p. 148);(Wahyuni et al., 2023, p. 35) In 

addition, some students tend to rely on mental translation and written scripts when 

delivering speeches(Lubis et al., 2022).  Such findings suggest that students’ speaking 

performance may be associated not only with linguistic proficiency but also with 

psychological factors, particularly confidence and self-efficacy(Burhanuddin et al., 

2023)(Dovronovich, 2026). 

Nevertheless, observations revealed that students gradually developed greater 

confidence throughout the khatabah learning process. This development emerged 

because khatabah learning was conducted in a more interactive manner and supported 

by various conducive learning resources. Students learned not only from lecturers in the 

classroom, but also through digital media such as YouTube, social media platforms, and 

artificial intelligence tools such as ChatGPT to help them prepare speech texts, search for 

vocabulary, improve Arabic sentence structures, and understand examples of Arabic 

speeches.(Ghazali et al., 2025, p. 23) 

In addition, students also gained learning experiences through various activities 

outside the classroom, such as joining speaking communities, extracurricular programs, 

speech competitions, seminars, and international conferences, either as participants or 

committee members.(Sutaman & Febriani, 2021, p. 84) Participation in these activities 

provided opportunities for students to practice speaking, observe speaking models, 

interact within academic environments, and develop confidence in public speaking. 

Interestingly, several students demonstrated increased confidence even though their 

Arabic proficiency remained limited.(Solehudin & Nur Hanifansyah, 2024, p. 149)(Jendli 

& Albarakati, 2024, p. 135) This finding indicates that the development of students’ self-

https://www.youtube.com/?utm_source=chatgpt.com
https://chatgpt.com/?utm_source=chatgpt.com
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efficacy does not always correspond directly to perfect linguistic competence, but is also 

influenced by social experiences, learning environments, and performative experiences 

that develop gradually over time.(Leeming, 2017, p. 14) 

From perspective of Albert Bandura’s social cognitive theory, learning is shaped by 

reciprocal interaction among personal factors, behavior, and environment(Schunk & 

Zimmerman, 2006, p. 7). Within this framework, self efficacy is associated with mastery 

experiences, observational learning, social persuasion, and emotional regulation. 

(Perkins & Sawyer, 2024, p. 3) 

 In the context of khatabah learning, students develop confidence through speaking 

practice, observing lecturers and peers, watching speeches delivered by native Arabic 

speakers, participating in speaking performances, and receiving social support from 

their learning environment.(Aqil et al., 2025, p. 12; Mamluatun Ni’mah, 2026, p. 140)  

Several previous studies have discussed khatabah teaching methods, Arabic 

speaking instruction techniques, learning media, and efforts to improve students’ 

speaking achievement. However, most previous studies have primarily focused on 

teaching methods and measurable learning outcomes, such as speaking scores and 

Arabic fluency. Meanwhile, the psychological processes experienced by students during 

khatabah learning, particularly how students develop self-efficacy despite their limited 

Arabic proficiency, have not been widely explored in depth.(Deviana, 2020, p. 274) 

In reality, students experience learning processes that are far more complex than 

merely practicing speeches. Students employ cognitive strategies in preparing speech 

texts, learn through digital observation, engage in independent practice through video 

recordings, utilize AI as a learning support tool, struggle with speaking anxiety, and 

gradually build confidence through social and performative experiences.(KARAGÖL et 

al., 2025, p. 2)Therefore, it is important to understand how these processes contribute to 

the development of students’ self-efficacy in Arabic khatabah learning.(Qiao & Zhao, 

2023, p. 13;Anugrah et al., 2025, p. 369) 

Based on this background, this study aims to reveal how students build self-efficacy 

through various learning strategies and experiences in Arabic khatabah learning at 

Universitas Negeri Malang. 

RESEARCH METHOD 

This study employed a qualitative approach with a case study design to understand 

how students build self-efficacy through various learning strategies and experiences in 

Arabic khatabah learning. A qualitative approach was selected because this study focused 

on students’ experiences, psychological processes, social interactions, and learning 

experiences during participation in khatabah learning activities. Meanwhile, the case 

study design was used to describe the phenomenon of khatabah learning contextually 

within the real environment of Arabic language education at Universitas Negeri Malang. 

 The study involved 10 students and one lecturer from the Arabic Language 

Education Department at Universitas Negeri Malang. Participants were selected 

purposively based on their active participation in khatabah learning activities, 

involvement in Arabic speech performances, and willingness to share their learning 

experiences. To reflect variation in learning experiences, the participants represented 
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both pesantren and non-pesantren educational backgrounds. Data collection continued 

until thematic saturation was achieved, with no substantially new information emerging 

from subsequent interviews.  

Data were collected through observation, semi-structured interviews, and 

documentation. Observations were conducted to examine the khatabah learning process, 

students’ practice strategies, the use of digital media, social interaction during learning 

activities, students’ speaking performances, and emotional responses that emerged 

when students spoke publicly in Arabic. Semi-structured interviews were used to 

explore students’ learning experiences, initial perceptions of their Arabic speaking 

abilities, strategies used in preparing speeches, emotional experiences during 

performances, the use of digital media and artificial intelligence in learning, and the 

development of self-confidence throughout the khatabah learning process. 

Documentation was used as supporting data in the form of students’ speech performance 

recordings, learning notes, practice media, and various academic and non-academic 

activities related to khatabah learning. 

Data were analyzed using the interactive model of Miles and Huberman, which 

involves data reduction, data display, and conclusion drawing. Analysis began 

concurrently with data collection through repeated reading of interview transcripts, 

observation notes, and supporting documents. Relevant data were coded and organized 

into categories reflecting students’ learning experiences in Arabic khatabah learning. 

The resulting categories were subsequently grouped into broader themes related to 

learning strategies, observational learning, social interaction, digital media use, 

emotional regulation, and self-efficacy. These themes were then interpreted through the 

lens of Bandura’s social cognitive theory to explore the interplay of personal, behavioral, 

and environmental factors in students’ perceptions of self-efficacy development during 

Arabic khatabah learning. 

To ensure data trustworthiness, this study employed source triangulation and 

technique triangulation. Source triangulation was conducted by comparing information 

obtained from students and lecturers, while technique triangulation was conducted by 

comparing data gathered through observation, interviews, and documentation. These 

procedures were applied to strengthen the credibility and consistency of the findings in 

describing the process of students’ self-efficacy development in Arabic khatabah learning. 

 

RESULT AND DISCUSSION 

Results and Discussion 

The analysis suggests that students employed a range of learning strategies during 

Arabic khatabah learning, which were associated with the development of self-efficacy 

in public speaking. These strategies included observing speech models, organizing and 

rehearsing speech content, utilizing digital learning resources, and engaging in repeated 

speaking performances. Interpreted through Bandura’s social cognitive theory, these 

experiences appeared to correspond with the dimensions of attention, retention, 

reproduction, and motivation, which may contribute to students’ perceptions of self-

efficacy in Arabic public speaking. 

Attention: Focusing on Models and Learning Resources 



 

718 | P a g e   

 

 

 

 

 

The initial stage of khatabah learning began with students’ attention toward 

speaking models they considered effective and inspiring. The findings revealed that 

students learned not only from lecturers in the classroom, but also from various digital 

resources such as Arabic speech videos on YouTube, social media platforms, and 

speeches delivered by native Arabic speakers. Some students intentionally searched for 

videos of “Arabic speech champions” to observe and use as models for their own 

speaking performances. 

During this process, students applied various attention strategies. They noted 

interesting opening and closing expressions, observed how speakers managed 

intonation and pronunciation, and paid attention to gestures, facial expressions, and 

audience interaction. Several students also saved specific speech videos to replay during 

practice sessions. In addition to observing digital models, students also paid close 

attention to lecturers’ corrections and peer comments during classroom practice. 

The findings suggest that digital media provided students with access to a wider 

range of language models beyond those available in classroom settings (Alfaridhi et al., 

2026, p. 13) In addition, generative artificial intelligence tools such as ChatGPT were used 

to explore speech models, Arabic sentence structures, and ideas for speech development. 

Participants reported that AI-generated content was not adopted directly; rather, it was 

adapted to match their linguistic proficiency and individual speaking styles.(Zakiyah, 

2025, p. 7). 

 

 

 

 

 

 

 

 

 

 

 

 

Picture 1: Observing 
classmates’ speech 

performances in the 
classroom 

Picture 3: Students observed 
the speech performance of a 
first-place champion on 
YouTube 

Picture 2: Students 
observed various styles 
of speech  

https://www.youtube.com/?utm_source=chatgpt.com
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Retention: Storing and Processing Language Information 

 

 

 

After paying attention to learning models, students entered the retention stage by 

storing and processing information before reproducing it in speaking performances. The 

findings showed that most students did not rely on full memorization; rather, they 

preferred understanding speech structures and remembering key points. Students 

organized speech outlines based on main ideas, wrote down important vocabulary, 

created brief notes in notebooks, and understood speech content before memorizing 

it.(Afidawati et al., 2024, p. 117) Some students connected speech materials with personal 

experiences to make them easier to understand and remember. In addition, students 

frequently replayed Arabic speech videos to strengthen their understanding of sentence 

structures and pronunciation. In preparing speech texts, students also applied different 

strategies according to their individual learning preferences. Some students wrote 

Indonesian translations alongside Arabic texts to better understand the messages they 

wanted to deliver, while others underlined specific sentences or marked certain parts of 

the text to determine emphasis, pauses, and intonation during speech delivery. 

In this retention process, students also employed digital strategies, such as using 

AI to simplify Arabic sentence structures, improve sentence organization, and search for 

easier vocabulary synonyms. These findings demonstrate that information retention in 

khatabah learning occurred actively through understanding, observation, and 

independent information processing. 

Picture 4: Students used Indonesian translations to understand Arabic speech 
texts. 
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Reproduction: Practice, Simulation, and Performance Adaptation 

The reproduction phase was characterized by students’ efforts to translate 

observed models and retained knowledge into actual speaking performance. Practice 

emerged as a prominent learning strategy, with participants emphasizing the importance 

of repeated rehearsal in developing Arabic speaking competence. Students reported 

rehearsing speeches in front of mirrors, recording and reviewing their performances, 

practicing independently, and simulating public speaking situations. These activities 

reflect Bandura’s notion of behavioral reproduction, in which learners actively transform 

observed behaviors into personal performance through continuous practice and self-

monitoring. 

In the learning process, students performed speeches through three different 

methods: individual speeches, group speeches, and recorded speech performances 

submitted through Google Forms. These various forms of performance provided 

students with opportunities to practice speaking in different communicative situations 

and levels of confidence. Individual speeches trained students’ personal responsibility 

and self-confidence, group speeches encouraged collaboration and peer interaction, 

while recorded performances allowed students to rehearse repeatedly before submitting 

their final speaking performance. 

In addition to individual practice, students also practiced with peers to receive 

feedback and corrections. In several cases, students attempted to imitate the speaking 

styles of their favorite speakers, including lecturers, senior students, and native Arabic 

speakers from online videos. When forgetting parts of speeches during performances, 

students used compensatory strategies such as recalling key points, improvising simple 

expressions, and adjusting speech delivery according to audience situations. 

These findings indicate that khatabah performance is not merely the reproduction 

of memorized texts, but rather a process of communicative adaptation developed 

through repeated practice and direct speaking experiences.(Muzadi et al., 2024, p. 

45)(Syari & Azhari, 2025, p. 12) 

Picture 5: Students practiced Arabic khatabah through classroom and video 
performances. 
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Motivation: Social Reinforcement and the Development of Self-Efficacy 

 

The motivation aspect emerged through social experiences and psychological 

reinforcement received by students throughout khatabah learning. The findings showed 

that students’ confidence developed gradually despite their limited Arabic 

proficiency.(Ghazali et al., 2025)(Zheng et al., 2025, p. 56) 

Students gained motivation from peer support, lecturers’ appreciation, 

participation in speech competitions, and involvement in organizations and academic 

activities. Some students joined speaking communities such as LSO and Manabir to 

obtain additional speaking environments outside the classroom. Through these 

communities, students had opportunities for regular practice, exposure to peer speaking 

models, and greater speaking experience. 

Furthermore, students’ involvement in seminars, international conferences, and 

organizational committees also contributed to increasing speaking confidence and social 

interaction. Interestingly, several students admitted becoming more confident even 

though their Arabic abilities were still limited. This finding indicates that self-efficacy 

developed not because students had already mastered Arabic perfectly, but because they 

gradually felt capable of trying, performing, and surviving in Arabic-speaking 

situations.(Prastyo & Solekah, 2025, p. 150)(Wahdah et al., 2023, p. 37) 

Dominant Dimensions in the Development of Students’ Self-Efficacy 

The findings revealed several dominant dimensions influencing the development 

of students’ self-efficacy in Arabic khatabah learning, including repeated practice, 

observational learning, social reinforcement, digital media and AI utilization, emotional 

regulation, speaking experiences, and language environment. 

 
 

Cognitive-Affective Struggles in Khatabah Learning 

Although students experienced increased confidence, the findings showed that this 

Value

Practice and Repition Observational Learningn social Strengthening

Digital Media and AI Performing experience language Environment
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development occurred through various cognitive and emotional struggles. Students still 

experienced limited vocabulary mastery, difficulty speaking spontaneously, anxiety 

when speaking publicly, and dependence on written speech texts. 

Some students admitted mentally translating Indonesian into Arabic before 

speaking. Others experienced difficulties understanding native Arabic speakers due to 

limited vocabulary and the absence of a supportive bī’ah ‘arabiyyah within the university 

environment. In addition, several students found it difficult to manage practice time 

because of other academic responsibilities. 

Nevertheless, students gradually learned to manage anxiety through repeated 

practice, breathing regulation, mental visualization, and increasing speaking 

experiences. The findings indicate that students’ self-efficacy developed through gradual 

and continuous psychological adaptation processes. 

Khatabah Learning Strategies Based on Bandura’s Perspective 

Bandura’s Aspect Students’ Learning 

Strategies 

Concrete Activities 

Attention  Observing Speech Watching YouTube 

videos, nothing speech 

openings, observing 

gestures 

Retention  Information storage Creating key points, 

structural 

memorization, nothing 

vocabulary 

Reproduction  Speaking practice  Video recording, mirror 

practice, speaking 

simulation 

Motivation  Social reinforcement  Peer feedback, speech 

competitions, LSO and 

manabir communities 

Emotional Regulation  Emotional management Peer feedback, speech 

competition, LSO and 

manabir communities  

Digital Learning  Digital media utilization  Using AI, social media, 

speech video 

Mastery Experience  Performative experience  Seminars, conference, 

competitions, public 

speaking 

 

The findings of this study demonstrate that Arabic khatabah learning is not merely 

a process of improving speaking skills, but also a process of developing students’ self-

efficacy through the interaction of learning experiences, performative practice, social 

environments, digital media, and emotional experiences that continuously shape 

students’ confidence and speaking abilities. 
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CONCLUSION 

This study revealed that Arabic khatabah learning among students at Universitas 

Negeri Malang functions not only as a process of developing speaking skills, but also as 

a gradual process of building students’ self-efficacy through cognitive, social, affective, 

digital, and performative learning experiences. Although most students still experienced 

limitations in Arabic communication skills, vocabulary mastery, and spontaneous 

speaking ability, they gradually developed confidence through repeated practice, 

observational learning, the use of digital media and artificial intelligence tools such as 

ChatGPT, peer support, speaking communities, and participation in various academic 

and non-academic activities. From the perspective of the social cognitive theory of Albert 

Bandura, this process can be understood through the interconnected stages of attention, 

retention, reproduction, and motivation that shape students’ beliefs in their speaking 

abilities. The findings further indicate that the development of students’ self-efficacy is 

not always determined by perfect linguistic competence, but rather develops through 

performative experiences, social reinforcement, emotional regulation, and supportive 

learning environments. Therefore, Arabic khatabah learning should be directed toward a 

more process-oriented approach by providing interactive practice opportunities, 

continuous speaking experiences, and adaptive use of digital media to support the 

holistic development of students’ communication abilities and self-confidence. 
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724 | P a g e   

REFERENCES 

Afidawati, H., Arrasyid, F. I., & Ikawati, L. (2024). Minimizing EFL Learners’ Speaking 
Anxiety in the Post-Pandemic Era. JEELS (Journal of English Education and Linguistics 
Studies), 11(1), 107–130. https://doi.org/10.30762/jeels.v11i1.1886 

Alfaridhi, D. F., Agil, M. S., & Pratolo, B. W. (2026). Exploring the use of digital media to 
improve English speaking skills among Thai students in English Education Study 
Program. Zenodo (CERN European Organization for Nuclear Research). 
https://doi.org/10.5281/zenodo.18442824 

Anugrah, M. D., Royani, A., & Erta Mahyudin. (2025).   قية ثقة التلاميذ فعالية استخدام اليوميات لتر
 .Al-Muyassar: Journal of Arabic Education, 4(2), 368–391 .بقدرتهم النفسية على إجادة اللغة العربية

Aqil, A. A., Husein, A. F., Arifin, A., & Husni, Z. M. (2025). Social Support and Arabic 
Language Fluency: An Analysis of Student Interaction Quality. Lahjatuna., 4(2), 118–
132. https://doi.org/10.38073/lahjatuna.v4i2.2603 

Burhanuddin, B., Hudriati, A., & Juniansyah, D. (2023). EFL Higher Education Students’ 
Psychological Factor in Speaking Classroom Activities at Universitas Muslim 
Indonesia: A Research Report. ELT Worldwide Journal of English Language Teaching, 
10(1), 52. https://doi.org/10.26858/eltww.v10i1.38370 

Deviana, A. D. (2020). al-Kafā’atu al-Żātiyyatu Ladā al- Ṭalabati fī Tanfīżi Istirātījiyyāti 
Ta’līmi ISSO (al-Ta’līmi al-Żātīy wa al-Iyhāiyyati wa al-Muţaşhili al-Mubāsyiri). Al 
Mahāra Jurnal Pendidikan Bahasa Arab, 6(1), 119–132. 
https://doi.org/10.14421/almahara.2020.061.07 

Dovronovich, E. D. (2026). The Impact Of Students’ Age And Psychological 
Characteristics On The Formation Of Linguistic Competence. International Journal of 
Pedagogics, 6(2), 16–18. https://doi.org/10.37547/ijp/volume06issue02-04 

Faryat, A. (2025). Developing Speaking Skills in Arabic Learners who are Non-Native 
Speakers: A Descriptive and Analytical Study. Journal of Arabic Language Learning 
and Teaching (JALLT), 3(1), 69–88. https://doi.org/10.23971/jallt.v3i1.290 

Ghazali, W. M. H. B. W. N. W., Rapa, A. A., & Saja, I. (2025). The Use of ChatGPT AI 
Audio in Mastering Arabic Speaking Skills at the Beginner Level. International 
Journal of Research and Innovation in Social Science, 9(10), 55–66. 
https://doi.org/10.47772/ijriss.2025.910000006 

Hanifansyah, N., & Solehudin, M. (2024). Arabic Public Speaking in Malaysia: Enhancing 
Vocabulary and Confidence through Psycholinguistics. International Journal of Arabic 
Language Teaching, 6(2), 143–156. https://doi.org/10.32332/ijalt.v6i02.9920 

Ismail, Z., Rasit, N., & Supriyatno, T. (2023). Relationship Between Oral Language 
Anxiety and Students’ Arabic Language Learning Outcomes in Malaysian 
Secondary Schools. International Journal of Language Education, 1(1), 143. 
https://doi.org/10.26858/ijole.v1i1.37368 

Jendli, A., & Albarakati, M. (2024). Exploring Motivational Dynamics: The Role of Oral 
Activities in Improving Arab Students’ Learning of English. International Journal of 
Learning Teaching and Educational Research, 23(3), 131–149. 
https://doi.org/10.26803/ijlter.23.3.7 

KARAGÖL, E., Yıldırım, D., & KORKMAZ, C. B. (2025). The impact of AI applications 
on pre-service teachers’ public speaking anxiety and academic speaking skill in the 
context of oral presentations: A mixed-methods study. Teaching and Teacher 
Education, 166, 105180. https://doi.org/10.1016/j.tate.2025.105180 

Leeming, P. (2017). A longitudinal investigation into English speaking self-efficacy in a 
Japanese language classroom. Asian-Pacific Journal of Second and Foreign Language 
Education, 2(1). https://doi.org/10.1186/s40862-017-0035-x 



 

725 | P a g e   

Lubis, I. A., Lessy, Z., & Hasan, M. N. (2022). STUDENTS’ DIFFICULTIES IN 
PRACTICING ARABIC’S MAHARAH KALAM AT THE ARABIC LANGUAGE 
EDUCATION DEPARTMENT IAIN LANGSA. El-Tsaqafah Jurnal Jurusan PBA, 21(1), 
1–14. https://doi.org/10.20414/tsaqafah.v21i1.4690 

Mamluatun Ni’mah. (2026).   نموذج تحويلىي : التعلم التواصلىي القائم على لعب الأدوار والمعزز بالذكاء الاصطناعي
ي تعليم اللغة العربية

–Al-Muyassar:Journal of Arabic Education, 5(1), 138 .مهارة الكلام لدى الطلبة ف 
156. 

Muzadi, N. H., Zaman, B., & Al-Ghotnini, R. (2024). Arabic Learning Program at Mahad 
Al-Irsyad through Muhadatsah and Khitabah. Insyirah Jurnal Ilmu Bahasa Arab Dan 
Studi Islam, 7(1), 43–54. https://doi.org/10.26555/insyirah.v7i1.10491 

Perkins, R., & Sawyer, B. E. (2024). Context Matters: Factors that Influence Storytime 
Providers’ Knowledge, Beliefs, and Self-Efficacy. Early Childhood Education Journal. 
https://doi.org/10.1007/s10643-024-01639-3 

Prastyo, M. A. N., & Solekah, Y. M. (2025). Exploring Affective Experiences of Lower-
Secondary Students in Arabic Writing (Kitabah): A Case Study at SMP 
Muhammadiyah 5 Ngawi. Kitaba, 3(3), 104–118. 
https://doi.org/10.18860/kitaba.v3i3.37011 

Qiao, H., & Zhao, A. (2023). Artificial intelligence-based language learning: illuminating 
the impact on speaking skills and self-regulation in Chinese EFL context. Frontiers in 
Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1255594 

Schunk, D. H., & Zimmerman, B. J. (2006). Influencing Children’s Self-Efficacy and Self-
Regulation of Reading and Writing Through Modeling. Reading & Writing Quarterly, 
23(1), 7–25. https://doi.org/10.1080/10573560600837578 

Solehudin, M., & Nur Hanifansyah. (2024). Arabic Public Speaking in Malaysia: 
Enhancing Vocabulary and Confidence through Psycholinguistics. International 
Journal of Arabic Language Teaching, 6(02), 143–156. 
https://doi.org/10.32332/ijalt.v6i02.9920 

Sutaman, S., & Febriani, S. R. (2021). OPTIMIZING ARABIC SPEAKING SKILLS BASED 
ON INTEGRATION OF LEARNING THEORY FRAMEWORK IN HIGHER 
EDUCATION. ARABIYAT Jurnal Pendidikan Bahasa Arab Dan Kebahasaaraban, 8(1), 
75–89. https://doi.org/10.15408/a.v8i1.20423 

Syari, I. A. Z., & Azhari, M. (2025). Improving Public Speaking Skills Through the 
Khitobah Subject: A Case Study at Madrasah Hidayatullah Tanjung Morawa. 
Electronic Journal of Education Social Economics and Technology, 6(2), 859. 
https://doi.org/10.33122/ejeset.v6i2.859 

Wahdah, N., Hamidah, H., Mubarak, M. R., & Nurtianto, L. (2023). Investigating The 
Arabic Teachers Efficacy to Become a Driving Teacher. ARABIYAT Jurnal Pendidikan 
Bahasa Arab Dan Kebahasaaraban, 10(1), 36–49. 
https://doi.org/10.15408/a.v1i1.32146 

Wahyuni, S., Ritonga, M., & Afrianti, W. (2023). Systematic Review of Learning Method 
for Teaching Arabic Listening and Speaking Skills. AL-HAYAT Journal of Islamic 
Education, 7(1), 30. https://doi.org/10.35723/ajie.v7i1.321 

Zakiyah, Z. (2025). AI-driven Language Learning: Can ChatGPT Improve Student 
Speaking Proficiency? KnE Social Sciences, 10(14), 20–37. 
https://doi.org/10.18502/kss.v10i14.19071 

Zheng, X., Puad, M. H. M., & Jalil, H. A. (2025). Speech and Elocution Training (SET): A 
Self-Efficacy Catalyst for Language Potential Activation and Career-Oriented 
Development for Higher Vocational Students. Education Sciences, 15(7), 850. 
https://doi.org/10.3390/educsci15070850 

Zubair, K. M. A. A. (2026). The Efficacy of Pedagogical Modeling in Developing Arabic 



 

726 | P a g e   

Speaking Skills (Maharah al-Kalam): A Case Study. Indonesian Journal of Arabic 
Education and Learning, 2(1), 56–72. https://doi.org/10.58363/ijael.v2i1.955 

 


