Al-Muyassar: Journal of Arabic Education
Vol. 5, No. 2, 2026, pp. 714-726
E-ISSN 2829-095X
DOI: https:/ /doi.org/10.31000/a8a6d274
Received: March 26, 2026; Revised: June 24, 2026; Accepted: June 28, 2026

This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License

Arabic Khatabah Learning Strategies and the Development of Students’
Self-Efficacy: A Social Cognitive Perspective of Albert Bandura

A aill § Auolys rodlall gl 2l 8 LaSII § Laratis s yadl Ayllasell elal coluzess! il

Iygobils 09 e Lol 4,8 pal

Munirah?", Sutaman 2, Syaiful Mustofa3

123Universitas Islam Negeri Maulana Malik Ibrahim, Indonesia
*Corresponding E-mail: 220104320003@student.uin-malang.ac.id

ABSTRACT

This study explore how Arabic khatabah learning is perceived contributes to the students’ self-efficacy
from the perspective of Albert Bandura’s social cognitive theory. The study aims to explore the learning
strategies, experiences, and psychological processes that may support students in building confidence in
Arabic public speaking despite limited linguistic proficiency. A qualitative case study design was
employed involving students and lecturers in the Arabic Language Education Department at Universitas
Negeri Malang. Data were collected through observation, semi-structured interviews, and documentation,
and analyzed interactively through data reduction, display, and conclusion drawing. The findings suggest
that students’ self-efficacy may be shaped through interconnected reflected reflected in Bandura’s
dimensions of attention, retention, reproduction, and motivation. Students reported gaining confidence
through activities such as observing speech models, organizing and processing language information,
repeated speaking practice, social reinforcement, emotional regulation, and the use of digital media and
artificial intelligence tools such as ChatGPT. The findings suggest that students' self-efficacy may not be
solely associated with Arabic proficiency but is perceived to emerge through gradual speaking
experiences, supportive learning environments, and repeated exposure to speaking situations. The novelty
of this study lies in examining Arabic khatabah learning and students' self-efficacy through a social
cognitive lens, offering theoretical insights into Arabic language learning and practical considerations for
designing interactive and process-oriented speaking instruction.
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INTRODUCTION

In Arabic language learning at the university level, speaking skills (maharah al-
kalam) are considered one of the essential competencies that need to be developed
because they are closely related to students” ability to express ideas, interact, and speak
publicly in Arabic.(Faryat, 2025, p. 70 ;Zubair, 2026, p. 68)One of the speaking-learning
practices commonly implemented in Arabic language education is khatabah learning.
This form of learning not only trains students’ linguistic competence, but also enhances
develops public speaking confidence , self-control, and communication
skills.(Hanifansyah & Solehudin, 2024, p. 144)

However, Arabic khatabah learning in higher education continues to present
significant linguistic and communicative challenges for many student (Lubis et al., 2022,
p. 23). These challenges include limited communicative competence, inadequate
vocabulary mastery, difficulties in spontaneous speech production, and anxiety during
public speaking activities (Ismail et al., 2023, p. 148);(Wahyuni et al., 2023, p. 35) In
addition, some students tend to rely on mental translation and written scripts when
delivering speeches(Lubis et al., 2022). Such findings suggest that students’ speaking
performance may be associated not only with linguistic proficiency but also with
psychological factors, particularly confidence and self-efficacy(Burhanuddin et al.,
2023)(Dovronovich, 2026).

Nevertheless, observations revealed that students gradually developed greater
confidence throughout the khatabah learning process. This development emerged
because khatabah learning was conducted in a more interactive manner and supported
by various conducive learning resources. Students learned not only from lecturers in the
classroom, but also through digital media such as YouTube, social media platforms, and
artificial intelligence tools such as ChatGPT to help them prepare speech texts, search for
vocabulary, improve Arabic sentence structures, and understand examples of Arabic
speeches.(Ghazali et al., 2025, p. 23)

In addition, students also gained learning experiences through various activities
outside the classroom, such as joining speaking communities, extracurricular programs,
speech competitions, seminars, and international conferences, either as participants or
committee members.(Sutaman & Febriani, 2021, p. 84) Participation in these activities
provided opportunities for students to practice speaking, observe speaking models,
interact within academic environments, and develop confidence in public speaking.
Interestingly, several students demonstrated increased confidence even though their
Arabic proficiency remained limited.(Solehudin & Nur Hanifansyah, 2024, p. 149)(Jendli
& Albarakati, 2024, p. 135) This finding indicates that the development of students” self-

715 | Page


https://www.youtube.com/?utm_source=chatgpt.com
https://chatgpt.com/?utm_source=chatgpt.com

efficacy does not always correspond directly to perfect linguistic competence, but is also
influenced by social experiences, learning environments, and performative experiences
that develop gradually over time.(Leeming, 2017, p. 14)

From perspective of Albert Bandura’s social cognitive theory, learning is shaped by
reciprocal interaction among personal factors, behavior, and environment(Schunk &
Zimmerman, 2006, p. 7). Within this framework, self efficacy is associated with mastery
experiences, observational learning, social persuasion, and emotional regulation.
(Perkins & Sawyer, 2024, p. 3)

In the context of khatabah learning, students develop confidence through speaking
practice, observing lecturers and peers, watching speeches delivered by native Arabic
speakers, participating in speaking performances, and receiving social support from
their learning environment.(Aqil et al., 2025, p. 12; Mamluatun Ni'mah, 2026, p. 140)

Several previous studies have discussed khatabah teaching methods, Arabic
speaking instruction techniques, learning media, and efforts to improve students’
speaking achievement. However, most previous studies have primarily focused on
teaching methods and measurable learning outcomes, such as speaking scores and
Arabic fluency. Meanwhile, the psychological processes experienced by students during
khatabah learning, particularly how students develop self-efficacy despite their limited
Arabic proficiency, have not been widely explored in depth.(Deviana, 2020, p. 274)

In reality, students experience learning processes that are far more complex than
merely practicing speeches. Students employ cognitive strategies in preparing speech
texts, learn through digital observation, engage in independent practice through video
recordings, utilize Al as a learning support tool, struggle with speaking anxiety, and
gradually build confidence through social and performative experiences.(KARAGOL et
al., 2025, p. 2)Therefore, it is important to understand how these processes contribute to
the development of students’ self-efficacy in Arabic khatabah learning.(Qiao & Zhao,
2023, p. 13;Anugrah et al., 2025, p. 369)

Based on this background, this study aims to reveal how students build self-efficacy
through various learning strategies and experiences in Arabic khatabah learning at
Universitas Negeri Malang.

RESEARCH METHOD

This study employed a qualitative approach with a case study design to understand
how students build self-efficacy through various learning strategies and experiences in
Arabic khatabah learning. A qualitative approach was selected because this study focused
on students’ experiences, psychological processes, social interactions, and learning
experiences during participation in khatabah learning activities. Meanwhile, the case
study design was used to describe the phenomenon of khatabah learning contextually
within the real environment of Arabic language education at Universitas Negeri Malang.

The study involved 10 students and one lecturer from the Arabic Language
Education Department at Universitas Negeri Malang. Participants were selected
purposively based on their active participation in khatabah learning activities,
involvement in Arabic speech performances, and willingness to share their learning
experiences. To reflect variation in learning experiences, the participants represented
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both pesantren and non-pesantren educational backgrounds. Data collection continued
until thematic saturation was achieved, with no substantially new information emerging
from subsequent interviews.

Data were collected through observation, semi-structured interviews, and
documentation. Observations were conducted to examine the khatabah learning process,
students’ practice strategies, the use of digital media, social interaction during learning
activities, students’ speaking performances, and emotional responses that emerged
when students spoke publicly in Arabic. Semi-structured interviews were used to
explore students’ learning experiences, initial perceptions of their Arabic speaking
abilities, strategies used in preparing speeches, emotional experiences during
performances, the use of digital media and artificial intelligence in learning, and the
development of self-confidence throughout the khatabah learning process.
Documentation was used as supporting data in the form of students” speech performance
recordings, learning notes, practice media, and various academic and non-academic
activities related to khatabah learning.

Data were analyzed using the interactive model of Miles and Huberman, which
involves data reduction, data display, and conclusion drawing. Analysis began
concurrently with data collection through repeated reading of interview transcripts,
observation notes, and supporting documents. Relevant data were coded and organized
into categories reflecting students” learning experiences in Arabic khatabah learning.

The resulting categories were subsequently grouped into broader themes related to
learning strategies, observational learning, social interaction, digital media use,
emotional regulation, and self-efficacy. These themes were then interpreted through the
lens of Bandura’s social cognitive theory to explore the interplay of personal, behavioral,
and environmental factors in students” perceptions of self-efficacy development during
Arabic khatabah learning.

To ensure data trustworthiness, this study employed source triangulation and
technique triangulation. Source triangulation was conducted by comparing information
obtained from students and lecturers, while technique triangulation was conducted by
comparing data gathered through observation, interviews, and documentation. These
procedures were applied to strengthen the credibility and consistency of the findings in
describing the process of students’ self-efficacy development in Arabic khatabah learning.

RESULT AND DISCUSSION
Results and Discussion

The analysis suggests that students employed a range of learning strategies during
Arabic khatabah learning, which were associated with the development of self-efficacy
in public speaking. These strategies included observing speech models, organizing and
rehearsing speech content, utilizing digital learning resources, and engaging in repeated
speaking performances. Interpreted through Bandura’s social cognitive theory, these
experiences appeared to correspond with the dimensions of attention, retention,
reproduction, and motivation, which may contribute to students’ perceptions of self-
efficacy in Arabic public speaking.
Attention: Focusing on Models and Learning Resources
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The initial stage of khatabah learning began with students’ attention toward
speaking models they considered effective and inspiring. The findings revealed that
students learned not only from lecturers in the classroom, but also from various digital
resources such as Arabic speech videos on YouTube, social media platforms, and
speeches delivered by native Arabic speakers. Some students intentionally searched for
videos of “Arabic speech champions” to observe and use as models for their own
speaking performances.

During this process, students applied various attention strategies. They noted
interesting opening and closing expressions, observed how speakers managed
intonation and pronunciation, and paid attention to gestures, facial expressions, and
audience interaction. Several students also saved specific speech videos to replay during
practice sessions. In addition to observing digital models, students also paid close
attention to lecturers’ corrections and peer comments during classroom practice.

The findings suggest that digital media provided students with access to a wider
range of language models beyond those available in classroom settings (Alfaridhi et al.,
2026, p. 13) In addition, generative artificial intelligence tools such as ChatGPT were used
to explore speech models, Arabic sentence structures, and ideas for speech development.
Participants reported that Al-generated content was not adopted directly; rather, it was
adapted to match their linguistic proficiency and individual speaking styles.(Zakiyah,
2025, p. 7).
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Retention: Storing and Processing Language Information

Sy A A il i M

Ligcs o0 @fia guall yasalazal s e boa (of s
iy il Ram gy e (T

Hari ini, smya ingin opini saya i stan yang

sering kits sebun sshagat demo Sebagai bagian dari demokrast, demo adalah salah

st bemmik ekspres rakoyat dalam menyuarakan aspirasi dan ketidakpuasan

terhadap suatu kebijakan atau keadaan yanz dumggap merugikan Demenstras

terupakan hak wvang dijamin dalam  undang-undang, vang memungkinkan
untuk A va seearn terbulon

Namun, dalam peaki '-;m,‘a. demo sering kali menpadi perdebatan Ada demo yang
berfangsung dama dan e menyampaikan pesan, tewapd 80a juga vang
berujung pada = incisican san, dan lesrusakan fasilitas wemuem, Hab i
tennt merjadi perhatian kita Demo vang dilakukan dengan cara yang
tidake tertib justru dapat mengaburkon pesmn wtama yang ingin disampatican
Padahal, myuin utsma dasi sebuah demonstrasi adalan vmhile membawn penbaban

ke arah yang lebih baik, bukan untuk menimbulkan keloacauan

Hadirin selalian,

N men2ingimien porubahan yang postf. Nemm, apakah perubaban
L disuarakan deagan i ke jalan? Ada banyak card lain yang dapat

arti melaini dislog dengan pifak
rcgkmz mengzunakan media sosial secarn bijak atau babian metakiken dksi nyata

tanpa harus o yang

In-,-usum:\

Mamim Teian Rerart i henis memimie eiara terhadan Aessn Tika dflabaiian

Picture 4: Students used Indonesian translations to understand Arabic speech
texts.

After paying attention to learning models, students entered the retention stage by
storing and processing information before reproducing it in speaking performances. The
findings showed that most students did not rely on full memorization; rather, they
preferred understanding speech structures and remembering key points. Students
organized speech outlines based on main ideas, wrote down important vocabulary,
created brief notes in notebooks, and understood speech content before memorizing
it.(Afidawati et al., 2024, p. 117) Some students connected speech materials with personal
experiences to make them easier to understand and remember. In addition, students
frequently replayed Arabic speech videos to strengthen their understanding of sentence
structures and pronunciation. In preparing speech texts, students also applied different
strategies according to their individual learning preferences. Some students wrote
Indonesian translations alongside Arabic texts to better understand the messages they
wanted to deliver, while others underlined specific sentences or marked certain parts of
the text to determine emphasis, pauses, and intonation during speech delivery.

In this retention process, students also employed digital strategies, such as using
Al to simplify Arabic sentence structures, improve sentence organization, and search for
easier vocabulary synonyms. These findings demonstrate that information retention in
khatabah learning occurred actively through understanding, observation, and
independent information processing.
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Reproduction: Practice, Simulation, and Performance Adaptation

Picture 5: Students practiced Arabic khatabah through classroom and video
performances.

The reproduction phase was characterized by students’ efforts to translate
observed models and retained knowledge into actual speaking performance. Practice
emerged as a prominent learning strategy, with participants emphasizing the importance
of repeated rehearsal in developing Arabic speaking competence. Students reported
rehearsing speeches in front of mirrors, recording and reviewing their performances,
practicing independently, and simulating public speaking situations. These activities
reflect Bandura’s notion of behavioral reproduction, in which learners actively transform
observed behaviors into personal performance through continuous practice and self-
monitoring.

In the learning process, students performed speeches through three different
methods: individual speeches, group speeches, and recorded speech performances
submitted through Google Forms. These various forms of performance provided
students with opportunities to practice speaking in different communicative situations
and levels of confidence. Individual speeches trained students’ personal responsibility
and self-confidence, group speeches encouraged collaboration and peer interaction,
while recorded performances allowed students to rehearse repeatedly before submitting
their final speaking performance.

In addition to individual practice, students also practiced with peers to receive
feedback and corrections. In several cases, students attempted to imitate the speaking
styles of their favorite speakers, including lecturers, senior students, and native Arabic
speakers from online videos. When forgetting parts of speeches during performances,
students used compensatory strategies such as recalling key points, improvising simple
expressions, and adjusting speech delivery according to audience situations.

These findings indicate that khatabah performance is not merely the reproduction
of memorized texts, but rather a process of communicative adaptation developed
through repeated practice and direct speaking experiences.(Muzadi et al., 2024, p.
45)(Syari & Azhari, 2025, p. 12)
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Motivation: Social Reinforcement and the Development of Self-Efficacy
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The motivation aspect emerged through social experiences and psychological
reinforcement received by students throughout khatabah learning. The findings showed
that students” confidence developed gradually despite their limited Arabic
proficiency.(Ghazali et al., 2025)(Zheng et al., 2025, p. 56)

Students gained motivation from peer support, lecturers’ appreciation,
participation in speech competitions, and involvement in organizations and academic
activities. Some students joined speaking communities such as LSO and Manabir to
obtain additional speaking environments outside the classroom. Through these
communities, students had opportunities for regular practice, exposure to peer speaking
models, and greater speaking experience.

Furthermore, students’ involvement in seminars, international conferences, and
organizational committees also contributed to increasing speaking confidence and social
interaction. Interestingly, several students admitted becoming more confident even
though their Arabic abilities were still limited. This finding indicates that self-efficacy
developed not because students had already mastered Arabic perfectly, but because they
gradually felt capable of trying, performing, and surviving in Arabic-speaking
situations.(Prastyo & Solekah, 2025, p. 150)(Wahdah et al., 2023, p. 37)

Dominant Dimensions in the Development of Students’ Self-Efficacy

The findings revealed several dominant dimensions influencing the development
of students’ self-efficacy in Arabic khatabah learning, including repeated practice,
observational learning, social reinforcement, digital media and Al utilization, emotional
regulation, speaking experiences, and language environment.

Value

AN

= Practice and Repition = Observational Learningn = social Strengthening

Digital Media and Al m Performing experience = language Environment

Cognitive-Affective Struggles in Khatabah Learning
Although students experienced increased confidence, the findings showed that this
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development occurred through various cognitive and emotional struggles. Students still
experienced limited vocabulary mastery, difficulty speaking spontaneously, anxiety
when speaking publicly, and dependence on written speech texts.

Some students admitted mentally translating Indonesian into Arabic before
speaking. Others experienced difficulties understanding native Arabic speakers due to
limited vocabulary and the absence of a supportive bi'ah ‘arabiyyah within the university
environment. In addition, several students found it difficult to manage practice time
because of other academic responsibilities.

Nevertheless, students gradually learned to manage anxiety through repeated
practice, breathing regulation, mental visualization, and increasing speaking
experiences. The findings indicate that students” self-efficacy developed through gradual
and continuous psychological adaptation processes.

Khatabah Learning Strategies Based on Bandura’s Perspective

Bandura’s Aspect Students’ Learning Concrete Activities
Strategies
Attention Observing Speech Watching YouTube

videos, nothing speech
openings,  observing
gestures

Retention Information storage Creating key points,
structural
memorization, nothing

vocabulary
Reproduction Speaking practice Video recording, mirror
practice, speaking
simulation
Motivation Social reinforcement Peer feedback, speech

competitions, LSO and
manabir communities

Emotional Regulation Emotional management Peer feedback, speech
competition, LSO and
manabir communities

Digital Learning Digital media utilization Using Al, social media,
speech video

Mastery Experience Performative experience Seminars, conference,
competitions,  public
speaking

The findings of this study demonstrate that Arabic khatabah learning is not merely
a process of improving speaking skills, but also a process of developing students’ self-
efficacy through the interaction of learning experiences, performative practice, social
environments, digital media, and emotional experiences that continuously shape
students’ confidence and speaking abilities.
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CONCLUSION

This study revealed that Arabic khatabah learning among students at Universitas
Negeri Malang functions not only as a process of developing speaking skills, but also as
a gradual process of building students” self-efficacy through cognitive, social, affective,
digital, and performative learning experiences. Although most students still experienced
limitations in Arabic communication skills, vocabulary mastery, and spontaneous
speaking ability, they gradually developed confidence through repeated practice,
observational learning, the use of digital media and artificial intelligence tools such as
ChatGPT, peer support, speaking communities, and participation in various academic
and non-academic activities. From the perspective of the social cognitive theory of Albert
Bandura, this process can be understood through the interconnected stages of attention,
retention, reproduction, and motivation that shape students’ beliefs in their speaking
abilities. The findings further indicate that the development of students’ self-efficacy is
not always determined by perfect linguistic competence, but rather develops through
performative experiences, social reinforcement, emotional regulation, and supportive
learning environments. Therefore, Arabic khatabah learning should be directed toward a
more process-oriented approach by providing interactive practice opportunities,
continuous speaking experiences, and adaptive use of digital media to support the
holistic development of students’” communication abilities and self-confidence.
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