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ABSTRACT

This study aims to analyze and describe the implementation of the Maharah Kalam learning model based
on Project Based Learning (PjBL) in improving students” Arabic speaking skills at IAI Miftahul Ulum
Lumajang. This research was motivated by the low speaking proficiency of students caused by learning
processes that still relied on conventional methods, lacked contextual orientation, and provided limited
opportunities for active speaking practice. This research employed a qualitative approach with a field
study design. Data collection techniques included classroom observations, in-depth interviews with
lecturers and students, and documentation. Data analysis was conducted through the stages of data
reduction, data presentation, and conclusion drawing. Data validity was maintained through source and
technique triangulation. The implementation of PjBL was carried out through stages of thematic dialogue
project planning, collaborative muhawarah practice, project presentation, as well as evaluation and
learning reflection. The findings showed that the implementation of the Project-Based Learning (PjBL)-
based Maharah Kalam learning model coincided with observable improvements in students' Arabic
speaking skills. However, given the case study design, these findings should be interpreted as context-
specific rather than as evidence of causal effectiveness. Improvements were observed in speaking fluency,
grammatical accuracy, vocabulary mastery, pronunciation clarity, and the ability to respond
communicatively in conversations. In addition, project-based learning also had positive effects on
students’ affective aspects, such as increased motivation, courage, self-confidence, creativity, and active
participation in the learning process. Authentic assessment, conducted through continuous performance
evaluation and comparison of students' speaking performances at the beginning and the end of the
learning process, enriched the qualitative findings by providing evidence of students' observable
development in Arabic speaking skills.
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INTRODUCTION

The ability to communicate orally (maharah al-kalam) is one of the core
competencies in learning Arabic because it is an indicator of students' success in using
language as a means of communication, not just understanding linguistic rules. In the
Islamic university environment, maharah kalam has a strategic position because it
supports students' ability to access Islamic literature, discuss academically, and convey
ideas in Arabic-language scientific forums. However, maharah kalam learning in various
universities still faces various problems, such as the dominance of lecturer-centered
learning, the lack of authentic communication practices, low student confidence, limited
vocabulary, and learning that still emphasizes grammatical aspects rather than
communicative skills. As a result, many students have a fairly good understanding of
the structure of the Arabic language, but have difficulty speaking spontaneously in real
situations (Erka Pulungan, et.al, 2026). This condition shows that learning requires a
more contextual, collaborative, and experiential approach to student learning in order to
be able to produce communicative competencies that are in accordance with the
demands of 21st century learning et.al, 2026).

One of the learning models that is considered relevant to answer these challenges
is Project Based Learning (PjBL). This model places students at the center of learning
through the completion of real projects that integrate the processes of investigation,
collaboration, communication, reflection, and product presentation. In maharah kalam
learning, projects can be in the form of scientific presentations, Arabic podcasts,
conversation videos, dramas, interviews, or digital content that requires students to
actively use Arabic during the learning process. These characteristics allow students to
gain a more authentic communication experience so that speaking skills develop
gradually through meaningful activities. Previous studies have demonstrated the
potential benefits of Project-Based Learning (PjBL) in language education. For instance,
Febriyani et al, (2025) synthesized findings from multiple classroom-based studies and

concluded that PjBL promotes learners' motivation, collaboration, and communicative
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competence by engaging students in authentic language-use activities. Similarly, Guo,
P., Saab, N., Post, L. S., & Admiraal, W. (2020) conducted a systematic review of project-
based learning research and reported that PjBL positively influences students' critical
thinking, collaboration, and learning achievement, although the reported outcomes
varied depending on instructional context and implementation quality. However, most
previous studies have employed quantitative or mixed-methods approaches to evaluate
learning outcomes, while relatively limited attention has been given to exploring how
PjBL is implemented in Arabic speaking (Maharah Kalam) instruction from a qualitative,
classroom-based perspective. This study addresses this gap by examining the
implementation process and students' learning experiences within an authentic
instructional setting (Sugirma, M. Abdul Hamid, 2026).

Various studies on maharah kalam learning have developed in recent years.
Syafitri et al. showed that Project Based Learning has a positive effect on increasing
learning motivation and Arabic speaking and writing skills through collaborative
projects (Hamid et al., 2026). Sugirma, Hamid, and Arifa found that students gave a
positive perception of the implementation of Project Based Learning in Muhadatsah
courses because they were able to increase the courage to speak, interaction between
students, and the use of Arabic in real communication (Nila Sari Syafitri, et.al, 2026).
Maharani and Prastika's research also confirms that the implementation of PjBL in Arabic
language learning is able to integrate the development of maharah kalam and maharah
kitabah through product-based learning so that students become more active and
communicative(Maharani & Prastika, 2026). In addition, research on the language
environment (bi'ah lughawiyah), technology-based learning, and interactive dialogue
models show that the success of maharah kalam learning is greatly influenced by
learning strategies that provide opportunities for continuous communication practice
(Fahmiyah et al., 2026).

In addition, previous research was mostly conducted in schools or madrasas, so
there was not much explanation of how lecturers design learning projects, how students
participate in each stage of the project, factors that support or hinder implementation,
and how the model builds students' speaking skills in the context of higher education.
Thus, research is needed that is able to provide a comprehensive overview of the
implementation of Project Based Learning in maharah kalam learning through a case
study approach (Zuhdi et al., 2026).

This study asks several research questions, namely: (1) How is the Maharah
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Kalam learning model based on Project Based learning to improve speaking skills at IAI
Miftahul Ulum Banyuputih Kidul Lumajang? (2). How can the results of the Project
based Learning Model improve speaking skills at IAI Miftahul Ulum Banyuputih Kidul
Lumajang?

Based on these questions, this study aims to analyze the Use of the Maharah
Kalam Learning Model Based on Project Based Learning to Improve Speaking Skills Case
Study at the Miftahul Ulum Lumajang Islamic Religious Institute, identify the
contribution of the model to the development of students' oral communication
competencies, and analyze the factors that support and hinder its implementation.
Theoretically, this research is expected to enrich the study of constructivist-based Arabic
language learning and Project Based Learning in Islamic higher education. Practically,
the results of the research are expected to be a reference for Arabic lecturers in
developing maharah kalam learning that is more communicative, collaborative, and

oriented towards strengthening 21st century skills.

RESEARCH METHOD

This study uses a qualitative approach with a case study design to analyze the
implementation of the Project Based Learning (PjBL) learning model in the Maharah
Kalam course at the Miftahul Ulum Lumajang Islamic Religious Institute. The qualitative
approach was chosen because this research aims to understand in depth the learning
process, the experiences of lecturers and students, as well as various factors that affect
the success of the implementation of Project Based Learning in improving Arabic
speaking skills. A case study design was employed because the research focused on a
single bounded case, namely the implementation of the Project-Based Learning (PjBL)
model in one Maharah Kalam class of the Arabic Language Education Study Program
during one academic semester. This bounded case enabled the researcher to obtain an
in-depth understanding of how the learning model was planned, implemented, and
evaluated within its authentic instructional context, as well as how students experienced
the learning process. The data sources in this study consist of primary data and
secondary data. Primary data was obtained directly from informants involved in the
implementation of Maharah Kalam learning based on Project Based Learning at the
Miftahul Ulum Lumajang Islamic Religious Institute. The informants were selected using
the purposive sampling technique, which is based on their involvement and

understanding of the implementation of the learning model studied. The research
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informants consisted of one lecturer in charge of the Maharah Kalam course, the Head of
the Arabic Language Education Study Program, and twelve students who took part in
the lecture.

Secondary data was obtained from various documents related to the
implementation of learning, such as the Study Program Curriculum, Semester Learning
Plan (RPS), lecture modules, project assessment rubrics, student project results, academic
documents, photos and videos of learning activities, as well as various relevant scientific
articles regarding Project Based Learning and Maharah Kalam learning.

Data collection was carried out through observation, in-depth interviews, and
documentation. Observations were carried out directly during the learning process to
obtain data on lecturer activities, student participation, project implementation, learning
interaction patterns, and the development of students' speaking skills during project-
based learning. Interviews are conducted in a semi-structured manner to lecturers, Head
of Study Programs, and students. The interview aims to explore information about the
learning planning process, the implementation of Project Based Learning, perceptions of
the effectiveness of the learning model, the benefits obtained by students, and various
obstacles faced during implementation.

Documentation is used to complement the data of observation and interview
results through the review of various academic documents, learning tools, student
project results, assessment sheets, photos of activities, project presentation videos, and
other supporting documents. To ensure the validity of the data, this study applied source
triangulation, technical triangulation, and member checking. Triangulation is carried out
by comparing information obtained from various informants and various data collection
techniques, while member checking is carried out by asking the informants to reconfirm
the results of the interview and the interpretation of the researcher so that the data
obtained has a high level of credibility.

The data analysis used an interactive analysis model developed by Miles,
Huberman, and Saldafia, which included four stages that took place simultaneously. The
tirst stage is data collection, which is collecting all information obtained through
observation, interviews, and documentation. The second stage is data condensation,
which is the process of selecting, simplifying, grouping, coding, and focusing data
according to the research objectives so that relevant information is obtained about the
implementation of Project Based Learning in Maharah Kalam learning. The third stage is

data presentation, which is compiling data in the form of narratives, matrices, tables, and
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thematic categories so that it makes it easier for researchers to understand the
relationship between research findings.

The fourth stage is the drawing and verification of conclusions, namely
interpreting the patterns that emerge from the results of the analysis, identifying
supporting and inhibiting factors for the implementation of Project Based Learning, and
verifying findings through a triangulation process so that the conclusions produced have

high validity and credibility.

RESULT AND DISCUSSION
The Maharah kalam learning model is based on Project Based learning to improve
speaking skills at IAI Miftahul Ulum Lumajang

The Project based Learning learning model is one of the cooperative learning
approaches that emphasizes cooperation, independence, and group investigation in
building an understanding of a topic. This model engages students in various stages,
from planning to presentation of learning outcomes, all of which are done
collaboratively.

At TAI Miftahul Ulum Lumajang, Maharrah Kallam lectures apply the Project
Based Learning model in several Muhawwarah learning meetings in the PBA Semester
3 department The implementation is carried out in stages and according to the conditions
of the classroom and the characteristics of the material taught. The Learning Steps of
Project Based Learning are as follows: The learning steps in the Learning Model of Project
Based Learning are planning and implementation and processing which can be described

as follows:

. Creating
Planning <
. . Developing .
Choosing topic Processing
. thought and .
Searching - Reflection
documentation
resources Follow-up

Coordinating and

Organizing iz

Figure 1

Common framework of project-based learning
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1.Design of the PjBL-Based Maharah Kalam Learning Model

The learning of muhawarah is started by the lecturer by opening the lecture
through greetings and prayers as a form of initial conditioning and instilling religious
values in the learning process. This opening activity aims to create a conducive
classroom atmosphere, foster students' mental readiness, and build positive
interactions between lecturers and students before entering the core learning activities.
After that, lecturers check attendance as part of academic administration as well as to
ensure students' active involvement in the learning process. The presence of students
is an important aspect of muhawarah learning because speaking skills require direct
participation, interaction, and the courage to communicate verbally. In the opening
stage, the lecturer also relates the muhawarah material that will be studied to the
student's initial experience or knowledge through introductory questions. This activity
is intended to arouse interest in learning, bring out the context of the use of Arabic in
daily communication, and direct students to the learning goals to be achieved. Thus,
students have an initial idea of the conversation theme and speaking activities that will
be carried out. Through the structured learning opener, students are expected to be
cognitively, affectively, and psychomotor ready to actively participate in muhawarah
learning. This opening stage is an important foundation for the implementation of
further learning, especially in encouraging the courage to speak and student

involvement in the practice of Arabic conversations.

Figure 2

The Classroom Atmosphere in Muhawwarah Learning
2.Steps in learning maharah kalam

At the project planning stage inProject-Based Learning-based learning, lecturers
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determine the form of the project in the form of thematic dialogue as the main product
that students must produce. Thematic dialogue was chosen because it is considered
relevant to the learning objectives of maharah kalam, which is to train speaking skills
in a communicative, structured, and contextual manner.102 Through thematic
dialogue, students not only practice reciting Arabic speech, but also understand the
meaning, context, and function of language in certain communication situations.

The dialogue themes used in project planning include <_l=dl (introduction), 4z
(education), and ( ¢l 4llll (in everyday life). The selection of these themes is based on
their proximity to the real experience of students, making it easier for them to develop
ideas and organize conversations naturally. The theme of ta'aruf is directed to practice
basic expressions in early communication, while the themes of tarbiyah and fi al-yaum
al-'adi serve to expand vocabulary and the ability to convey more complex ideas.

In this stage, students are guided to design dialogue flows according to the
predetermined theme. Each group determines the characters, the context of the
conversation, and the expressions to be used in the dialogue. This planning process
requires students to discuss, collaborate, and exchange ideas, so that learning is not
individual, but collective and participatory as the main characteristics of Project Based
Learning. Lecturers act as facilitators in the project planning stage by providing
direction related to dialogue structure, the appropriateness of vocabulary use, and the
suitability of expressions to the context of the theme. In addition, lecturers also help
students identify the learning objectives to be achieved from each dialogue theme, so
that the project designed is not only oriented to the final product, but also to the process
of developing students' speaking skills.

Through the planning of this thematic dialogue project, students are expected to
have a thorough readiness before entering the stage of implementation and practice of
muhawarah. Systematic planning allows students to understand what will be done,
how it will be done, and what results are expected. Thus, the project planning stage
becomes an important foundation in the implementation of Project Based Learning to
improve Arabic speaking skills effectively and sustainably. The application of project-

based learning in muhawwarah learning can be detailed as follows.
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Figure 3
Application of project-based learning to muhawwarah learning

Based on the results of the study, the learning of maharah kalam based on Project
Based Learning (PjBL) in the Department of Arabic Language Education, Islamic
Institute of Miftahul Ulum Lumajang has been designed and implemented
systematically, gradually, and contextually, so that it is effective in improving students'
speaking skills (Salito, 2025). The implementation of PjBL begins from the project
planning stage in the form of thematic dialogue that is close to student life, followed by
the implementation and assistance through collaborative muhawarah practices, and
ends with presentation, evaluation, and reflection on the project. This model encourages
students to learn through hands-on experience (learning by doing), increase active
participation, cooperation, and learning responsibility, while fostering courage and
confidence in communicating using Arabic (Mukhlishin et al., 2022).

Furthermore, the results of the study show that muhawarah exercises that are
arranged gradually —ranging from structured, semi-structured, to free —have a positive
impact on the development of students' linguistic and communicative aspects, including
fluency in speech, accuracy of language structure, vocabulary suitability, clarity of
pronunciation, and the ability to respond spontaneously to interlocutors (Andi Nurul
Hidayatullah, 2025). Learning evaluations conducted in an authentic, comprehensive,
and continuous manner through performance assessment, attitude observation, and
comparison of initial and final abilities (oral pretest-posttest) showed significant
improvements in both students' speaking skills and affective aspects, such as motivation,

courage, and active involvement (Dongoran, 2024).
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The results of this study confirm that Maharah Kalam learning based on Project
Based Learning (PjBL) does not stop at the conceptual level, but gives birth to real action
in the practice of Arabic language learning in universities. The main action of this study
is the systematic implementation of the PjBL learning model in Maharah Kalam lectures
at IAI Miftahul. Pedagogically, this research encourages a change in lecturers' actions
from teacher-centered learning to student-centered learning (Aisyah & Zahro, 2026).
Lecturers act as facilitators and project supervisors, while students become the main
actors in the learning process through planning, practice, presentation, and reflection on
speaking Arabic. This action can be seen in the increase in active student participation,
the intensity of speaking practice, and the courage to appear in academic
forums(Amanda et al., 2026)

Thus, project-based maharah kalam learning is not only effective in improving
Arabic speaking competence, but also relevant as a meaningful, reflective, and
sustainable learning model in the context of higher education at Ulum Banyuputih Kidul
Lumajang, which is realized through the design of contextual muhawarah projects, the
implementation of collaborative learning, and speech-based performance-based
evaluations.

The results of the Project based Learning Model can improve speaking skills at IAI
Miftahul Ulum Kidul Lumajang.

In this study, under the title Analysis of the Use of the Maharah Kalam Learning
Model Based on Project Based Learning to Improve Speaking Skills Case Study at the
Miftahul Ulum Lumajang Islamic Religious Institute. The goal is to collect qualitative
data on the level of students' speaking skills (maharah kalam) through structured
interviews. Using Arabic language education student respondents, the following are
some of the questions asked, namely:
1.Initial Observation and Student Interview Stage

The researcher conducted initial observations through structured interviews

using Arabic to students of the Arabic Language Education Study Program. The
questions given are related to self-identity, campus description, daily activities,
hobbies, and views on the importance of the Arabic language. This interview was
conducted to find out the students' initial ability in speaking skills (maharah kalam),
especially in the aspects of fluency in speaking, pronunciation accuracy, vocabulary

mastery, and the ability to compose sentences simply in Arabic.
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Based on the results of the initial observation, it was found that some students still
had difficulty in conveying ideas orally using Arabic. Some students seem to lack
confidence, often stop when speaking, and are still limited in the use of mufradat and
sentence structure. Nevertheless, students show quite good enthusiasm and interest in
learning Arabic. These initial findings are the basis for researchers to apply a more

active and communicative learning model to improve students' speaking skills.

4

Figure 4

Interviews and Interviews with PBA Students
2.Initial Ability Assessment Stage (Pretest)

In the initial ability assessment stage (pretest), the researcher evaluates students'
speaking skills through interviews and simple conversations using Arabic. This
activity aims to find out the initial level of students' ability before the implementation
of the planned learning model. In its implementation, students were asked to answer
several questions and convey brief opinions related to the predetermined theme so
that their speaking ability could be observed directly. The aspects assessed in the
pretest include fluency in speaking in conveying ideas orally, the accuracy of the use
of vocabulary according to the context of the conversation, the ability to use Arabic
grammar correctly, and intonation in pronunciation so that communication sounds
clear and easy to understand. Through the results of the assessment, the researcher
can find out the strengths and weaknesses of students in maharah kalam so that it can
be used as a basis for determining appropriate learning steps to improve students'
speaking skills. From the results of these questions, their values and indicators in
answering the question in Arabic were found. The Indicators on the Question are

adjusted to the assessment rubric and the results are made in the form of digrams as
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shown in the diagram image below:

Diagram Batang Hasil Instrument
Wawancara

SOFIA SITI HIDAYATUL  JAMILATUS USWATUN  WILDATUL ALUF
NURURROHMAH MUDMAINAH MUNAWARROH  SHOLEHAH HASANAH
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Figure 5
An Interview With The Results
3.Stages of Implementation of the Project Based Learning Model

The researcher applied the Project Based Learning model in maharah kalam
learning through actively and collaboratively designed Arabic conversation project
activities. In its implementation, students are divided into several groups to compile,
practice, and display Arabic dialogues according to a predetermined theme. This
project activity aims to train the courage to speak, improve oral communication skills,
enrich vocabulary, and familiarize students with using Arabic in real situations in a
more communicative and interactive manner.

Students are divided into several groups and given the freedom to determine the
theme of conversation according to the muhawarah material studied. Through these
activities, each group is encouraged to actively use Arabic vocabulary in conversation,
speak more communicatively, increase creativity in presenting dialogues, and build
courage to speak in public. With group work and hands-on practice, students become
more confident and used to using Arabic in their daily interactions. In classroom
learning, the researcher directly provides the conversation material that has been
explained and directly to the practice before the practice the researcher gives the topic

that they will choose as the topic in their conversation.
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Figure 6
The atmosphere of the classroom was dark.
4 Implementation Stages of a Conversational Video Project
Students make a conversation video of about 1-2 minutes based on the theme that
has been chosen according to the learning material. Through the project, students are
trained to actively wuse Arabic vocabulary in conversation, speak more
communicatively, increase creativity in presenting dialogues, and build the courage to
speak in public. This video-making activity also provides an opportunity for students
to practice independently and work together in producing interesting and easy-to-

understand Arabic conversations.

Figure 7

Opening video conversation
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5.Project Results Evaluation Stage

The results of student projects are assessed based on several important aspects,
namely the suitability of the content with the specified theme, the completeness of the
material presented in the conversation, the accuracy of the use of Arabic, the depth of
the material in developing dialogue, creativity in the presentation of the project, and
the accuracy of the information conveyed. The assessment is carried out to find out the
extent to which students are able to apply Arabic speaking skills well,
communicatively, and in accordance with the learning objectives that have been set. In
addition, the results of making videos can be used as evaluation material for lecturers
in assessing the extent of the achievement of student competence, both in terms of
fluency, accuracy of language structure, and courage in communicating as shown in
the following table.

Table 1. Assessment results on Conversation video creation

Students
Content Suitability 8,0
Material Completeness 8,5
Language Accuracy 9,5
Depth of Material 7.5
Presentation Creativity 9,5
Information Accuracy 7,5

The results of the assessment showed that most students scored high in the aspects
of the accuracy of the use of Arabic, creativity in presenting projects, and
communication skills when delivering conversations. This shows that the application
of the Project Based Learning model can help students become more active, confident,
and skilled in using Arabic orally in communicative and interactive learning situations

6.Stage of Analysis of Speaking Skills Improvement

Based on the results of the pretest and the implementation of the project, it was
found that there was an improvement in students' speaking skills in maharah kalam
learning. The improvement can be seen in students' fluency in speaking in Arabic,
courage in delivering conversations in front of the class, better vocabulary mastery, the
ability to compose sentences more precisely, and increased communication interactions
between students during the learning process. In addition, students also seem more
active, enthusiastic, and confident in participating in learning activities so that the

classroom atmosphere becomes more communicative and interactive. Table 1. It
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contains student performance assessments (likely in the form of presentations, media
creation, or project assignments) with six aspects of assessment, namely: Student
Achievement— High scores on language (9.5) and creativity (9.5), but somewhat low on
depth of material (7.5) and accuracy of information (7.5). This means that the
presentation is interesting and the language is good, it's just that the material is still
lacking in depth and needs more accurate data.
7 Reflection and Conclusion Stage
Based on the entire research process, it can be concluded that the Project Based
Learning model is effective in improving students' speaking skills (maharah kalam).
The application of this model is able to create a more active, communicative, and
student-centered learning process. Through project activities, students are given the
opportunity to be directly involved in the practice of speaking Arabic so that learning
is not only theoretical, but also applicative In addition, the Project Based Learning
model is also able to increase student participation during the learning process.
Students become more active in discussing, expressing opinions, and working together
with group members in completing Arabic conversation projects. These activities help
students build confidence and courage to speak in Arabic in public. This model also
helps students use Arabic in a more real and contextual way in learning at IAI Miftahul
Ulum Lumajang. With hands-on practice through the project, students can better
understand the use of vocabulary, grammar, and oral communication in everyday
situations. Therefore, Project Based Learning can be one of the effective learning
models to improve students' ability to excel
Based on the results of the research and discussions that have been presented in
the previous chapters, it can be concluded that the application of the Maharah Kalam
learning model based on Project Based Learning (PjBL) at IAI Miftahul Ulum Banyuputih
Kidul Lumajang has proven to be effective in improving students' Arabic speaking skills.
This is shown through improving students' abilities in terms of fluency in speaking,
accuracy of language structure, mastery of vocabulary, courage to communicate, and the
ability to convey ideas contextually. The results of structured interviews showed that
students were able to respond to simple to complex questions in Arabic with varying
levels of score achievement, but were generally in the good to very good category. In
addition, the implementation of the project in the form of making a conversation video
(muhawarah) provides space for students to learn actively, collaboratively, and

creatively, so that learning is not only oriented to linguistic results alone, but also to the
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process of thinking, cooperation, and learning independence (Sulthan Matalino Irgaza,
Mukmin, 2026).

The use of pre-test and post-test as evaluation instruments showed a significant
improvement in the quality of students' knowledge after the implementation of the PjBL
model. Thus, the Project Based Learning model can be used as an alternative learning
model that is relevant and applicable in the teaching of maharah kalam in universities,
especially in the Arabic Language Education Study Program (Nagif et al., 2026).

The results of the study indicate that the application of the Maharah Kalam
learning model based on Project Based Learning (PjBL) is effective in improving
students' Arabic speaking skills. The findings of interviews and project assessments
show that students are able to use Arabic more fluently, confidently, and contextually,
although grammatical errors and vocabulary limitations are still found which are a
natural part of the second language acquisition process. The muhawarah video making
project acts as an authentic learning tool that encourages active involvement,
cooperation, and student courage in communicating (Diah Ayu Pitaloka, 2026).

The improvement in pre-test and post-test results shows that PjBL contributes
significantly to strengthening students' communicative competence, especially in the
aspects of language accuracy and presentation creativity. However, the aspects of depth
of material and accuracy of information still need to be strengthened through content
assistance and academic literacy. Thus, PjBL can be interpreted as an effective and
relevant learning model for the development of maharah kalam in higher education, as
long as it is designed systematically and balanced with strengthening the substance of
the material (Vivi Dwi Clarisa et al., 2026).

The results of this study show that Maharah Kalam learning based on Project
Based Learning (PjBL) is more effective than conventional learning that is oriented
towards memorization and structured exercises. Through PjBL, students not only
experience an increase in fluency and courage in speaking, but also are able to use Arabic
in a more communicative, creative, and contextual way through real projects such as
making muhawahah videos. Compared to the non-project approach, PjBL is superior in
increasing student active involvement, cooperation, and confidence, although aspects of
material depth and accuracy of information still need to be strengthened. Thus, PjBL can
be understood as a more holistic and relevant learning model for the development of

maharah kalam in higher education if balanced with strengthening academic substance
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(Sulthan Matalino Irgaza, Mukmin, 2026).

The findings of this study reinforce the view that Maharah Kalam instruction
should not be limited to the mastery of grammatical structures (nahwu and sarf), but
should provide learners with meaningful opportunities to use Arabic in authentic
communicative contexts. This finding is consistent with the principles of Communicative
Language Teaching (CLT), which emphasize that language learning is most effective
when learners actively negotiate meaning and use the target language to accomplish
communicative purposes rather than merely memorizing linguistic forms (Richards,
2006). Likewise, the results align with Task-Based Language Teaching (TBLT), where
carefully designed communicative tasks encourage learners to develop fluency and
interactional competence through authentic language use (Ellis et al., 2020). In the
present study, thematic dialogue projects, collaborative discussions, classroom
presentations, and video production functioned as authentic communicative tasks that
enabled students to use Arabic meaningfully while simultaneously developing
confidence and interactional competence (Amanda et al., 2026).

However, the present findings also extend previous international research by
demonstrating that the benefits of Project-Based Learning (PjBL) are mediated by the
quality of instructional support provided throughout the learning process (Aisyah &
Zahro, 2026). While previous studies have consistently reported that PjBL enhances
learner engagement, motivation, collaboration, and communicative competence (Guo et
al., 2020), they have primarily emphasized measurable learning outcomes rather than
examining how project activities facilitate Arabic speaking development in authentic
classroom settings. In contrast, this case study reveals that students' speaking confidence
and oral fluency emerged gradually through a sequence of scaffolded learning
experiences, including staged speaking practice, peer collaboration, lecturer feedback,
and reflective activities. These findings suggest that the effectiveness of project work
depends not merely on the existence of projects themselves but on the pedagogical
processes that guide students throughout project completion (Andi Nurul Hidayatullah,
2025).

The findings also contribute to the literature on Second Language Acquisition
(SLA) by illustrating how meaningful interaction supports language development.
According to the Interaction Hypothesis, learners acquire a second language more
effectively when they engage in authentic communication that requires negotiation of

meaning (Guo et al, 2020). Similarly, Swain's Output Hypothesis argues that
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opportunities to produce language encourage learners to recognize linguistic gaps and
refine their language use through feedback and self-monitoring (Neilsen & Shokouhi,
2025). The dialogue performances, collaborative presentations, and video-based
speaking projects observed in this study created opportunities for students to produce
comprehensible output, receive corrective feedback, and improve their communicative
performance over time .

Nevertheless, this study also highlights an aspect that has received relatively
limited attention in previous PjBL research. Although project-based activities
successfully promoted students' willingness to communicate, oral fluency, and
contextual language use, they did not automatically guarantee the depth of content
knowledge or the linguistic accuracy of students' presentations (Sawaluddin, Imran
Rido, Koiy Sahbudin Harahap, 2024). Some students were able to communicate
confidently but still experienced difficulties in organizing ideas, providing accurate
information, and using complex grammatical structures. This finding complements
previous studies on instructional scaffolding, which emphasize that authentic
communicative tasks should be accompanied by systematic language support, explicit
modeling, vocabulary development, and formative feedback to ensure balanced
development of fluency and accuracy. Therefore, communicative project work alone is
insufficient unless it is integrated with appropriate pedagogical scaffolding (Ellis et al.,
2019).

Furthermore, the use of continuous performance evaluation throughout project
implementation supports current perspectives on authentic assessment in language
education. Rather than relying solely on traditional tests, students were evaluated
through dialogue performances, presentations, collaborative projects, and reflective
activities, allowing the lecturer to assess language use within meaningful communicative
situations. This finding is consistent with international research emphasizing that
authentic assessment provides richer evidence of learners' communicative competence
than conventional paper-based examinations (Mueller, 2020). However, the present
study also indicates that authentic assessment should include explicit assessment criteria
addressing both communicative performance and content quality to prevent students
from prioritizing fluency at the expense of linguistic accuracy (Pannel et al., 2017).

Overall, this study contributes to the international discussion on project-based

language learning by demonstrating that Project-Based Learning supports Arabic
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speaking development not simply because students complete projects, but because
projects create structured opportunities for authentic interaction, collaborative learning,
continuous feedback, and reflective practice. At the same time, the findings indicate that
successful implementation requires systematic content scaffolding, explicit language
support, and authentic assessment practices that balance communicative fluency with

linguistic accuracy.

CONCLUSION

This study demonstrates that the implementation of Project-Based Learning
(PjBL) in the Maharah Kalam course at the Miftahul Ulum Lumajang Institute of Islamic
Studies operates through a series of interconnected learning mechanisms rather than
through isolated speaking exercises. The learning process is organized around thematic
dialogue projects, collaborative group work, staged speaking practice, video production,
classroom presentations, and reflective activities. These instructional mechanisms create
authentic opportunities for students to use Arabic in meaningful communicative
contexts while encouraging active participation, peer interaction, and continuous
feedback throughout the learning process. The findings indicate that these project-based
learning mechanisms primarily contribute to increasing students' confidence to speak,
speaking fluency, vocabulary development, and contextual communicative competence.
Students became more willing to express ideas in Arabic, demonstrated greater fluency
in oral interaction, and were able to apply vocabulary and sentence structures more
appropriately in everyday communication. The lecturer's role as a facilitator, who
provided guidance, scaffolding, and formative feedback throughout the projects, also
emerged as an important factor supporting students' learning experiences. However, this
study also suggests that Project-Based Learning does not automatically ensure the depth
of subject content or the accuracy of the information presented by students. Although
project activities successfully promote communicative interaction, some students still
experienced difficulties in developing accurate linguistic content and presenting well-
supported information. Therefore, the implementation of PjBL in Maharah Kalam should
be complemented with content scaffolding, explicit language support, and strengthened
academic literacy to ensure that communicative competence develops alongside
linguistic accuracy and conceptual understanding.mAs this research is based on a single
bounded case in one Maharah Kalam class, the findings should be interpreted within the

specific instructional context rather than generalized to all Arabic language learning
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settings. Future research is recommended to investigate the implementation of PjBL
across different institutions, learning levels, and instructional contexts, as well as to
examine how various forms of scaffolding and assessment strategies can further enhance

students' Arabic speaking competence.

670 | Page



REFERENCES

Aisyah, F. A., & Zahro, A. (2026). Integrasi {PjBL} dan Media Podcast sebagai Inovasi
Pembelajaran Bahasa Arab di Madrasah Tsanawiyyah. JoEMS: Journal of Education
and Management Studies, 9(1), 57-73. https:/ /doi.org/10.32764 /joems.v9i1.1707

Amanda, N., Imron, K., & Irmansyah, 1. (2026). Pembelajaran Maharah Kalam dengan
Teknik Brainstorming Menggunakan Multimedia. JIIP - Jurnal Ilmiah Ilmu
Pendidikan, 9(2), 2375-2379. https:/ / doi.org/10.54371/jiip.v9i2.10924

Andi Nurul Hidayatullah. (2025). Inovasi Strategi Pembelajaran Bahasa Arab Berbasis
Keterampilan Komunikatif. Dinamika Pembelajaran : Jurnal Pendidikan Dan Bahasa,
2(4), 183-194. https:/ /doi.org/10.62383 / dilan.v2i4.2535

Diah Ayu Pitaloka. (2026). Penerapan Project Based Learning Untuk Meningkatkan
Maharah Kalam Santriwati Kelas VII Pondok Pesantren Islam Putri Ar-Rohmah
Ngawi Jawa Timur. Walada: Journal of Primary Education, 5(1), 1092-1099.
https:/ /doi.org/10.61798 / wjpe.v5i1.633

Dongoran, R. (2024). Konferensi Nasional Inovasi Pembelajaran Bahasa dan Sastra Arab
Volume 4 Desember 2024. Konferensi Nasional Inovasi Pembelajaran Bahasa Dan Sastra
Arab, 4, 270-276.

Ellis, R., Skehan, P., Li, S., Shintani, N., Lambert, C., Ellis, R., Skehan, P., Li, S., Shintani,
N., Lambert, C., Bednarek, M., Levis, J. M., Hyland, K., & Treffers-daller, J. (2019).
Task-Based Language Teaching (Number 2016). Cambridge University Press.

Erka Pulungan, Lia Mahardika Harahap, Aidil "Azza Mu’izzuddin, Hadi Mar’i Zain,
Hakmi Wahyudi, Siti Sumaiah, N. M. (2026). Strategies for Developing Arabic
Speaking Skills (Maharah Kalam) at Private Islamic Senior High School: A
Descriptive Qualitative Study. IDEAS Journal of Language Teaching and Learning,
Linguistics and Literature, 14(1), 2768-2777.

Fahmiyah, M., Faroji, A., & Ubaidillah. (2026). Implementation of an Interactive Dialogue
Training Model Based on Chatgpt To Improve Speaking Skills. El-Tsagafah : Jurnal
Jurusan PBA, 25(1), 103-114. https:/ /doi.org/10.20414/ tsaqafah.v25i1.14702

Febriyani, F., Dafit, F., & Wahyuni, S. (2025). A Book Review of Global Perspectives on
Project-Based Language Learning, Teaching, and Assessment: Key Approaches,
Technology Tools, and Frameworks. In Journal of General Education and Humanities
(Vol. 4, Number 2). https:/ /doi.org/10.58421/ gehu.v4i2.411

Guo, P., Saab, N., Post, L. S., & Admiraal, W. (2020). A review of project-based learning
in higher education: Student outcomes and measures. International Journal of
Educational Research, 102(November 2019), 101586.
https:/ /doi.org/10.1016/]j.ijer.2020.101586

Hamid, M. A., Arifa, Z., Islam, U., Maulana, N., & Ibrahim, M. (2026). Project-Based
Learning in Arabic Speaking Instruction: Students” Perceptions from a Muhadatsah
Course in Higher Education. Syamil Journal of Islamic Education, 14(1), 62-77.

Maharani, N., & Prastika, I. P. (2026). Implementasi Project-Based Learning dalam
Pembelajaran Bahasa Arab: Studi Kualitatif terhadap Maharah Kalam dan Maharah
Kitabah. Mahira: Journal of Arabic Studies and Teaching Student Research., 4(1), 45-56.

Mueller, J. (2020). The authentic assessment toolbox: Enhancing student learning through
authentic assessment. MERLOT: Journal of Online Learning and Teaching, 1(1), 1-7.
https:/ /jonfmueller.com/toolbox/index.htm

Mukhlishin, M. L., Kharisma, E., & Nakti, M. (2022). Pendidikan Berbasis Proyek (Project-
Based Learning) Untuk Mahasiswa. Judul Kusa Lawa, 04(2), 2827-8194.

Nagif, N., Tarmizi, A., & Nurani, Q. (2026). Evaluating Role-Play Instruction To Improve

671 | Page



Maharah ~ Kalam: a  Mixed-Methods. Educatione,  4(2),  471-477.
https:/ /doi.org/10.59397 /edu.v4i2.214

Neilsen, R., & Shokouhi, H. (2025). Teachers’ voices. Navigating TESOL, 243-269.
https:/ /doi.org/10.4324 /9781003082873-10

Nila Sari Syafitri, Muhammad Hayyis Tagiyuddin, Masturi, Hisbullah Huda, M. A. F.
(2026). Enhancing Arabic Speaking and Writing Skills through Project-Based
Learning. Al Mahara Jurnal Pendidikan Bahasa Arab, 12(1), 163-184.
https:/ /doi.org/10.14421/ almahara.2026.

Pannel, ]J., Partsch, F., & Fuller, N. (2017). The Output Hypothesis: From Theory to
Practice Hawaii Pacifc Uiiversity Friederike Partsch Nicholas Fuller Hawaii Pacifc
Uiiversity. TESOL Working Paper Series, (2017), 126-159.

Rita Febrianta, Indra Saputra, Nurhasnah, Muslim Jafar, Eka Rizal, Y. D. S. (2026).
Alignment of Instructional Objectives and Learning Material Organization in
Maharah al-Kalam Courses with the Development of Students” Communicative
Competence. Al-Muyassar: Journal of Arabic Education, 5(2), 575-590.

Salito, Q. S. &. (2025). Studi kualitatif tentang pelaksanaan kegiatan awal pembelajaran
di kelas. Jurnal Akuntansi, Manajemen, Dan Ilmu Pendidikan, 1(2), 81-90.

Sawaluddin, Imran Rido, Koiy Sahbudin Harahap, S. H. (2024). Strategi Guru Agama
Islam Dalam Membentuk Karakter Anak Teori dan Aplikasi dalam Kurikulum
Merdeka. In Kencana (Vol. 11, Number 1).
http:/ /scioteca.caf.com/bitstream/handle/123456789/1091/RED2017-Eng-
8ene.pdf?sequence=12&isAllowed=y %0Ahttp:/ /dx.doi.org/10.1016 /j.regsciurbec
0.2008.06.005%0Ahttps:/ / www.researchgate.net/ publication/305320484_SISTEM
_PEMBETUNGAN_TERPUSAT_STRATEGI_MELESTARI

Sugirma, M. Abdul Hamid, Z. A. (2026). Implementation of Communicative Arabic
Language Skills Based on TBL (Technology-Based Learning) for Students of Mti
Tanjung Barulak and Ppti Malalo Tanah .... Lingeduca: Journal of Language and
Education Studies, 5(1), 51-59.
https:/ /research.adra.ac.id/index.php/lingeduca/ article/ view /3839

Sulthan Matalino Irgaza, Mukmin, M. A. Q. (2026). Pembelajaran Maharah Kalam
Menggunakan Metode Chain Story. Pendas : Jurnal Ilmiah Pendidikan Dasar, 11(01),
54-66.

Vivi Dwi Clarisa, Nurhalim, Muhammad Miqdad Abdussalam, Zulhannan, & Erni
Zuliana. (2026). Problematika Dan Transformasi Evaluasi Maharah Kalam: Tinjauan
Sistematis Dalam Pembelajaran Bahasa Arab Era Digital. Al Ibrah: Journal of Arabic
Language Education, 9(1), 145-151. https:/ /doi.org/10.24256 /jale.v9i1.10609

Zuhdi, A., Batubara, I. A., & Ilahi, A. (2026). The Influence of Language Environment
(Bi’ah Lughawiyah) on the Acquisition of Arabic Speaking Skills (Maharah Kalam)
in Ma'’had: A  Systematic Literature Review. Kitaba, 4(1), 1-13.
https:/ /doi.org/10.18860/ kitaba.v4i1.39635

672 | Page



