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This study aims to describe the teacher’s
paralinguistic nonverbal communication style
and its impact on children’s learning
engagement at RA Baiturrohim, Lowokwaru,
Malang City. The topic was chosen because
paralinguistic = communication plays an
essential role in early childhood learning,
where children respond more naturally to
intonation, facial expressions, and gestures
than to verbal explanations. This research
employed a qualitative with a case study
design approach with 1 class B teacher and 16
children aged 5-6 as subjects. Data were
collected through observation, interviews,
and documentation. The findings show that
the teacher consistently wused varied
intonation, situation-adjusted volume, and
calm speech frequency to support children’s
understanding. Cheerful facial expressions
and active gestures strengthened verbal
messages and created a lively classroom
atmosphere. Children were observed to be
more focused, responsive, and engaged when
the teacher combined vocal
expressive body movement.
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The study
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concludes that paralinguistic nonverbal
communication not only clarifies instructional
messages but also fosters emotional
connection, ensures a sense of security, and
naturally enhances children’s learning
engagement.

Introduction

Communication is a fundamental aspect of the learning process,
particularly in early childhood education where interaction must be
clear, engaging, and emotionally supportive. Children aged 5-6 years
are in a stage of very rapid development, often referred to as the golden
age stage, as the golden age of early childhood occurs within the age
range 0-6 years. During this period, children have a high sensitivity to
various stimuli provided through the learning environment (Alawiyah
& Yunitasari, 2023). On the other hand, early childhood learners have
not yet fully mastered spoken language; therefore they tend to rely on
facial expressions, gestures, and intonation to respond and understand
communication from adults (Lubis et al., 2025).

For this reason, early childhood teachers are not only required to
deliver messages verbally but also to optimize paralinguistic nonverbal
communication, which includes vocal quality, intonation, volume,
rhythm, and expressive gestures. RA Baiturrohim, as an early childhood
education institution located in a residential area, relies on direct
interaction between teachers and children.

This study aims to describe the teacher’s paralinguistic nonverbal

communication style and its influence on children’s learning
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engagement, while also contributing theoretically and practically to
improving communication practices in early childhood education. A
number of studies emphasized the importance of nonverbal
communication in early childhood learning. Effective communication is
not limited to verbal communication expressed through words, but also
includes nonverbal communication conveyed without the use of words
(Napitupulu & Toruan, 2023). Research by (Khinanti et al., 2024) found
that nonverbal communication plays an important role in creating a
comfortable and enjoyable learning environment. These findings affirm
that paralinguistics is not merely a complement to verbal
communication, but a crucial element in shaping a responsive learning
atmosphere.

Nevertheless, research on teacher’s paralinguistics in early
childhood education institutions remains limited. Existing studies tend
to focus on nonverbal communication in general or its impact on
learning. Paralinguistics is one of the components of nonverbal
messages, which also include kinesics, proxemics, and artifacts
(Kusumawati, 2016). The novelty of this study lies in its focus on
portraying the holistic use of paralinguistics including voice, expression,
and body movement while linking it to children’s responses and
learning engagement in the classroom. The urgency of this research is
strengthened by the fact that understanding paralinguistics not only
contributes theoretically to communication studies but also direct

implications for the quality of teaching practices in early childhood
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education.
Methods

From the research perspective used to examine this topic, this study
employed qualitative approach with a case study design. A case study
is a method that focuses on a particular aspect within a social
environment, including the individuals involved in it (Pritandhari,
2017). The purpose of a case study is to explore the research object in
depth and in detail.

The researcher was directly involved in the research context to
observe naturally occurring interactions, as qualitative research requires
the researcher’s presence to understand real situations and interact with
participants. The data collection process included observations,
interviews, and documentation.

This study involved group B children and the group B teacher as
research subjects, selected through purposive sampling based on their
relevance to the research focus. Additional informants included the
school principal, the group B teacher , and several group B children,
providing rich perspectives regarding classroom communication
dynamics. The Research was conducted for four days from Monday to
Thursday, covering the entre learning process from the beginning of
classroom activities untuk the completion of each learning session.

Data collection was carried out using three techniques: observation,
interviews, and documentation. Observations were conducted using

passive participation, allowing the researcher to observe classroom
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activities without intervening. Daily observations began in the morning
as children entered the classroom and continued throughout the
learning process. The researcher created descriptive field notes
containing time, location, important events, and reflective notes to
refine subsequent observations. Interviews were conducted with the
principal, the Group B teacher, and Group B children using structured
interview guides focusing on vocal tone, facial expression, gestures, and
delivery strategies. Documentation—in the form of photographs, audio
recordings, and field notes—served as supporting evidence to
strengthen the credibility of the data.
Result and Discussions

The results of this study were compiled based on observation,
interview, and documentation data that were reduced and processed
according to qualitative data analysis procedures. These data provide a
comprehensive description of how the group B teacher at RA
Baiturrohim used paralinguistic components during the learning
process and how these components influenced children’s learning
engagement. The findings show that the teacher consistently employed
paralinguistic elements through aspects of vocal tone, speech frequency,
voice volume, intonation, facial expressions, gestures, and the manner
of delivering information. Each of these aspects played a role in shaping
an interactive learning environment that supported children’s
engagement.

Based on interview and observation results, the teacher used a firm
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tone of voice when giving instructions and a gentle tone when giving
praise or reinforcement, allowing children to easily distinguish the
context of each message. The teacher explained that she intentionally
varied her tone to avoid monotony and to help children stay focused.
This variation proved effective as children demonstrated attentive
responses whenever the teacher changed her tone or vocal emphasis.

The data also showed that the teacher used a stable speech
frequency, speaking neither too quickly nor too slowly, and adjusting
her pace according to the children’s needs. This is based on classroom
observations, where the researcher directly observed the teacher’s
speaking pace during learning activities. And also the principal
emphasized that regulating speech speed is important to give children
sufficient time to understand the message before proceeding to the next
activity. This comes from an interview with the school principal, who
provided an explanatory perspective supporting the observed practice.

In the aspect of intonation, observational findings indicated that
changes in the teacher’s pitch significantly captured the children’s
attention. Several children even imitated the teacher’s intonation,
indicating emotional involvement and readiness to listen attentively.
The findings also demonstrated the teacher’s ability to adjust her voice
volume was also used to manage classroom rhythm and restore
children’s focus during learning activities.

The teacher’s facial expressions and gestures were also prominent

throughout the learning process. Smiles, eye gaze, hand movements,
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and demonstrations of concrete examples were used to clarify
instructions. These gestures reinforced verbal messages and helped
children understand information more concretely in accordance with
their developmental stage. Furthermore, the teacher delivered
information in a step-by-step, simple manner with repetition. As the
teacher noted, “untuk menyampaikan informasi otomatis kita harus
mengondisikan anak supaya anak itu benar-benar fokus... Penyampaian itu
harus berurutan dan tidak boleh cepat-cepat. Kita ulangi kalau kira-kira

perintahnya itu banyak, supaya anak-anak lebih paham” (W/BS).

Figure 1. Teacher use the gesture

and facial expression

Based on the overall processed data, it can be concluded that
the teacher’s paralinguistic communication style enhanced children’s
behavioral, cognitive, and emotional engagement. Children appeared
more focused, actively responded to instructions, imitated the teacher’s
speech patterns, and demonstrated enthusiasm throughout the learning

activities.
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Figure 2 Situation at the

classroom

The findings of this study indicate that the teacher’s use of
paralinguistic plays a significant role in enhancing children’s learning
engagement. These findings align with existing theories and research on
nonverbal communication and early childhood learning. Variations in
tone, intonation, and volume allow teachers to emphasize information
and maintain children’s attention. Controlled speech frequency was
found to help children better understand instructions. This supports
Piaget’s view that young children are still in the concrete operational
stage and require communication that is sequential and not rushed. In
this study, the teacher used a stable speaking tempo to ensure that
children could process information without feeling pressured,
reinforcing the theory that speech pace is linked to emotional state and
comprehension.

Varied intonation was shown to immediately direct children’s
focus. Variations in intonation are able to capture children’s attention
and help maintain their engagement during the learning process (Yasa,

2023). At RA Baiturrohim, shifts in intonation not only attracted
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attention but also created a livelier classroom atmosphere, engaging
children emotionally in the learning process. The teacher’s ability to
regulate volume contributed to a conducive classroom environment,
especially when she lowered her voice during guidance. Facial
expressions and body gestures used by the teacher were also proven to
strengthen children’s understanding. This finding aligns with Bruner’s
theory as cited in (Sundari & Fauziati, 2021) regarding the stages of
representation, particularly the enactive and iconic stages, which are
highly relevant for early childhood learners. Teachers who utilize
demonstrations and gestures help children connect abstract concepts
with concrete experiences. In addition, the results of this study support
(Rahayu, 2013) findings showing that repeated verbal messages
reinforced with gestures clarify meaning and enhance children’s
comprehension.

The teacher gradual and sequential delivery of information
also reinforces Ausubel’s theory of the advanced organizer as presented
in (Dewi et al., 2022) in which a structured cognitive introduction helps
children prepare themselves to absorb new information meaningfully.
At RA Baiturrohim, the teacher applied this strategy through opening
questions, light storytelling, or brief demonstrations that helped activate
and prepare the children’s learning schema.

Overall, this discussion confirms that paralinguistic is not merely a
complement to verbal communication but a key element that shapes

interaction dynamics in early childhood learning. The teacher’s use of
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paralinguistic features proved effective in creating interactive,
communicative, and responsive learning experiences, ultimately
increasing children’s learning engagement.

Conclusion

The findings of this research demonstrate that the teacher’s
paralinguistic nonverbal communication plays a significant role in
shaping children’s behavioral, cognitive, and emotional engagement in
the classroom. The consistent use of vocal tone, speech frequency,
intonation, volume control, facial expressions, gestures, and structured
delivery strategies creates an interactive and responsive learning
atmosphere. These components enable children to understand
information more clearly, maintain focus throughout learning activities,
and participate actively in classroom interactions. The study confirms
that paralinguistic communication is not merely a complementary
feature of verbal communication but a fundamental pedagogical tool in
early childhood education. The integration of expressive vocal qualities,
visual cues, and physical demonstrations supports children’s concrete
thinking processes and aligns with established developmental theories
such as those proposed by Bruner and Ausubel.

The findings also show that teachers who intentionally manage
paralinguistic elements are better able to attract children’s attention,
clarify complex instructions, and create a warm and supportive learning
environment. This study contibutes to expanding the understanding of

paralinguistic in the context of early childhood education, particularly
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in modest institutions such as RA Baiturrohim. The implications of this

research suggest that teachers should receive training on effective

paralinguistic strategies to enhance communication quality and
optimize children's engagement. Strengthening teachers’” awareness
and mastery of paralinguistic elements can improve the effectiveness of
classroom instruction and support the development of meaningful
learning experiences. This study also opens opportunities for further
research exploring paralinguistic communication across different early
childhood contexts or comparing paralinguistic practices among
teachers with varying levels of experience.
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